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	Campo de texto 13: Developing and Validating a Self-Determination Theory-Informed Scale for Intrinsic/Extrinsic Civic Motivation to Support Instructional Design in Service-Learning
	Campo de texto 14: There has been a paucity of theories that have informed research on service-learning (SL) (Bringle, 2003; Bringle & Hatcher, 2000). Self-determination theory (SDT) has been presented as a significant theory to enrich SL research and practice (e.g., Bringle, 2017; Levesque-Bristol & Stanek, 2009; Levesque-Bristol et al., 2011). Yet, SDT has been underutilized in SL research. Self-determination Theory (SDT) identifies the antecedents of optimal motivational states for learning, development, health, and well-being (Deci & Ryan, 2008). Grounded in the view that human beings are growth oriented, a central tenet of SDT is that humans will experience and sustain optimal motivation and well-being when the basic psychological needs of autonomy (a sense of internal volition),competence (a sense of ability and agency), and relatedness (the quality of relationships with others) are supported within a given task or activity (Deci & Ryan,2000). The theory considers motivation on a continuum from non-regulation (no engagement in the activity) to external regulation (“because I have to”/”I am forced to”) to introjected motivation (“a sense of guilt/shame if I don’t”), to identified regulation (“because I personally value the outcome of this activity”), to integrated motivation (“because this is part of who I am”) to intrinsic regulation (for pure enjoyment and interest). These theoretical constructs provide the basis of the development of our measure of civic motivation. 
During the past 40+ years, empirical research has demonstrated the value of SDT in both understanding how to foster optimal motivational states and how this, in turn, results in higher quality behavioral and performance-based outcomes (Ryan, 2023), as evidenced by meta-analyses for health (Ntoumanis et al. 2021), education (Howard et al. 2021), and the corporate sectors (Vanden Broeck et al., 2021). Ryan et al. (2022) completed a meta-review of 60 meta-analyses on SDT and found strong support for the tenets of SDT. The potential for SDT to further the understanding and development of SL is based on the assumptions that there is variability in the initial civic motivation of students in a SL course and there are variations in those students’ motivation to engage in their communities. There is also the presumption that SL educators are interested in designing educational experiences that transform students into knowledgeable, well-informed persons who are intrinsically motivated to contribute to the public good currently and in the future. SDT provides a strong theoretical basis for establishing the importance of students’ initial civic motivation and for SL instructors to tailor pedagogical components (e.g., community-based activities, reflection activities, social support) differently for different students based on this information.
	Campo de texto 15: Luísa Mota Ribeiro1, Robert G. Bringle2, Matthew A. Pink3, Sara Serra4 & Julia Hogemann5
1 Universidade Católica Portuguesa, Faculty of Educationand Psychology, Research Centre for Human Development, Portugal, lmribeiro@ucp.pt
2 Indiana University, Department of Psychology, USA, rbringle@iu.edu
3 Australian Catholic University, Engagement, Australia, Matthew.Pink@acu.edu.au
4 Universidade Católica Portuguesa, Faculty of Education and Psychology, Unit for the Integral Development of the Person, Portugal, smserra@ucp.pt
5 Universidade de Trás-os-Montes e Alto Douro, Portugal, juliahogemann@utad.pt
	Campo de texto 16: This communication aligns closely with the central themes of the conference by addressing the challenges and possibilities of assessing the academic, personal, and social impact of Service-Learning without reducing its complexity. By presenting the development and validation of a Self-Determination Theory-informed scale for intrinsic and extrinsic civic motivation, the work contributes methodological tools that respect the holistic and transformative nature of Service-Learning. It offers evidence-based insights that support meaningful evaluation practices, strengthen instructional design, and deepen our understanding of civic engagement within educational contexts.
	Campo de texto 17: This project aims to develop and validate a civic-based measure for intrinsic/extrinsic motivation, based on Self-Determination Theory (SDT) and adapted to the context of Service-Learning (SL). Students’ civic motivation is relevant to SL as a moderator variable (i.e., what students bring to a SL course, informing how the pedagogy can be tailored differently for different levels of motivation), as a mediator of other desirable outcomes (e.g., academic persistence, academic achievement, empathy, enhanced well-being, respect for different perspectives, self-efficacy), and as a desirable outcome of the educational experience. However, there has been a lack of studies using SDT to thoroughly explore the learning process and the student experience before, during, and after SL. This SDT-informed scale for intrinsic/extrinsic civic motivation can differentiate individuals, at the beginning of a semester, so that instructors can design different pedagogical programs for students who are entering the course with different civic orientations, backgrounds, propensities, motivations, and identities. SDT is a multi-faceted theory that identifies the antecedents of optimal motivational states. Because motivation for civic action is a central learning objective for SL, it is surprising that SDT has received little attention. This study will also focus on the spiritual dimension of service-learning, because students’ intrinsic civic motivation and identity are a basis for their broader sense of purpose and spiritual development. This project brings relevant and useful research results for various stakeholders involved in SL (namely students, faculty, institutional leaders, and community partners). By focusing on student civic motivation and instructional design, the study provides insights that can enhance student engagement and learning outcomes, inform faculty teaching strategies, guide institutional policies, and stimulate stronger partnerships with the community. These findings contribute to a more effective and impactful Service-Learning experience for all parties involved.
The following research questions were formulated in this study:
1. How can SDT be operationalized to measure the students’ civic motivation in SL? 
2. What are the psychometric properties (reliability and validity) of an intrinsic/extrinsic civic motivation scale based on SDT and adapted to the SL context? 
3. How does students' civic motivation moderate the effects of SL on educational outcomes?
4. How do different motivation profiles (intrinsic vs. extrinsic) relate to students' learning experience in a SL course? 
5. What is the role of the spiritual dimension (e.g., purpose, identity) in SL? 
6. How can the use of an SDT-informed scale for civic motivation support the instructors to design different pedagogical programs for students who are entering the course with different civic orientations, backgrounds, propensities, motivations, and identities?
	Campo de texto 18: The sample for this research will be 300 students from different higher education institutions: a Portuguese institution (Universidade Católica Portuguesa), a US institution (e.g., University of Notre Dame), and an Australian institution (Australian Catholic University). Other institutions from other regions/countries will be invited to participate, expanding the sample and strengthening the comparability of data. 
Students will come from SL courses and non-SL courses so that comparisons can be made between those types of courses (e.g., do SL students show higher values than students in non-SL courses?). The heterogeneity of students across course types, institutions, and cultures will be analyzed and will contribute to the robustness and generalizability of the results.
We will adapt validated SDT measures of intrinsic/extrinsic motivation (Howard, 2023) to civic orientations. Thus, the items of the original SDT measure will be adapted to the context of SL to focus on civic motivation. In addition, other measures in the questionnaire will focus on history of community engagement (e.g., volunteering, political activity, advocacy for social issues), civic identity (Steinberg et al., 2011), and intensity of civic motives and values. 
Questionnaires will be administered at the end of the semester. All students will be asked about the degree to which their course supported autonomy, competence, and relatedness, which will enable analyses of the degree to which these SDT constructs supported change in civic motivation.
All ethical considerations will be taken into account and the project will be submitted to the Ethics Committees of the HEIs involved (Ethics Committee for Technology, Social Sciences and Humanities at UCP; Institutional Review Board at UND; Human Research Ethics committee at ACU).
Data collected at various sites will be collated, and prepared for statistical analysis.
Reliability will be evaluated for all measures with Cronbach’s coefficient alpha. 
Data will be statistically analyzed using SPSS and AMOS for Confirmatory Factorial Analysis and Structural Equation Modelling.
In alignment with the Sustainable Development Goals (SDGs), the methodology incorporates explicit criteria that address quality education (SDG 4), reduced inequalities (SDG 10), and partnerships for sustainable development (SDG 17). The selection of Service-Learning courses and community contexts prioritizes inclusive, equitable learning environments and collaborations that promote social participation and civic responsibility. Indicators reflecting civic motivation, autonomy support, and relational engagement will be interpreted not only as psychological constructs but also as proxies for students’ contributions to sustainable and socially just development. This approach ensures that the validation of the scale is both methodologically rigorous and aligned with international agendas that promote transformative, socially engaged higher education.
	Campo de texto 19: This project will use the same measures in different institutions and regions, having the added value of a global comparative study, enabling also the consideration of contextual factors and specific nuances of the regions involved. The information gained from this research will be able to contribute to improving how instructors design SL courses in order to enhance enduring civic motivation in their students. Different educational strategies can be implemented by educators for students with different levels of civic motivation. 
In doing so, the study advances key Sustainable Development Goals, especially SDG 4 (Quality Education), SDG 10 (Reduced Inequalities), and SDG 17 (Partnerships for the Goals), by promoting inclusive pedagogies, culturally responsive assessment tools, and international collaboration to improve socially engaged higher education.
	Campo de texto 20: SDT holds great potential as an empirically-informed theoretical framework that can support the design of SL pedagogy which meets basic human needs and optimizes motivation. Importantly, SDT has demonstrated cross-cultural generalizability (Ryan & Deci, 2020) and incorporating SDT into SL research can support the advancement of SL pedagogy and outcomes globally. Research can consider how factors from SDT that are known to support the development of intrinsic motivation (e.g., unanticipated rewards; social rewards; feedback that reinforces efficacy and civic values; asking students to reflect on their autonomy, choice, and intrinsic motives for engaging in community service) can result in enhanced civic motivation and other educational outcomes (Bringle, 2017). 
	Campo de texto 21: SDT provides an evidence-based theory that can support the rigorous design and testing of interventions for students who come to SL with a lack of experience in the community and low intrinsic motivation for civic engagement. SL research to date has not attended to this important set of circumstances (i.e., students with low civic motivation in SL), most likely, because of the lack of a theoretical and empirical basis from which to approach the topic that would guide subsequent recommendations.
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