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	Campo de texto 2: Oral language stimulation programme in the school environment for multilingual students at risk of Developmental Language Disorders
	Campo de texto 3: This study was developed as a Service-Learning (ApS) project with the aim of addressing growing needs for speech therapists in a high-complexity school in Barcelona. For this purpose, a bilingual stimulation programme (Spanish-Catalan) was created and implemented based on the hybrid Embedded-Explicit model, which integrates both functional and formal techniques, and on the SKILL programme that promotes the acquisition of narrative skills and optimizes the comprehension of lexical and syntactic structures. The goal was to improve oral language skills through narratives in 16 multilingual students from preschool and primary school who are at risk of having language development disorders. Each student received 30-minute weekly sessions for 10 weeks. Pre-tests and post-tests were administered to assess narrative and phonetic-phonological skills and to measure the feasibility of the programme. The results show the effect of language and age, as well as improvements in all analysed measures. This highlights the need for the role of the speech therapist in schools.
	Campo de texto 4: Paula Martínez Bielsa
Autonomous University of Barcelona (UAB)
Spain
p.martinezbielsa@gmail.com
	Campo de texto 5: Voices and Networks (not only academia)

The project aligns with the general theme of 'Voices and Networks' (not only academia), as it aims to provide a voice for those who need it most: multilingual students from disadvantaged backgrounds who lack the resources to access therapy. It also incorporates the experience of teaching staff and future speech therapists, while maintaining partnerships between the educational institution and universities.
	Campo de texto 6: The sample of participants consisted of 16 multilingual students (Spanish, Catalan, and some also Arabic) enrolled in a high-complexity school in the province of Barcelona. 
The selection of students at potential risk of Developmental Language Disorders was carried out by preschool and primary teachers using the Observation Protocol for Teachers: Difficulties in Language Development (Sala et al., n.d.). The protocol was applied to an initial sample of 29 students who, according to the teachers’ judgment and observations, showed the greatest linguistic difficulties. 
The inclusion criteria for the final sample were as follows: being between 3 and 10 years old, attending school regularly, having several areas of oral language moderately and/or severely affected (Level 1 and/or 2 according to the Observation Protocol for Teachers: Developmental Language Disorder), not receiving external speech therapy support, not having a diagnosis of a neurodevelopmental disorder.
Applying these inclusion criteria led to the exclusion of 13 students who did not meet the requirements, which were established to optimize the chances of success of the intervention with the available resources. This resulted in a final sample of 16 students.
To implement the stimulation program, participants were divided into two groups according to educational level. The preschool group consisted of seven students with a mean age of 5 years and 1 month (60.6 months), with ages ranging from 53 to 72 months. The primary group included nine students with a mean age of 7 years and 9 months (95.1 months), with ages ranging from 79 to 114 months.
	Campo de texto 7: Completing this study as a Service-Learning project has enabled me to step outside the classroom and the library and start developing a professional viewpoint rather than just that of a student. 

This experience has allowed me to gain an understanding of the full complexity of children and to grasp the true meaning of being a speech therapist. Also, by working on the project I was able to apply the knowledge I acquired during my degree to adapt to educational contexts and the specific needs of students. 

Lastly, it has given me insight into how a school operates internally and into the hard work of teachers. It has also highlighted the importance of effective coordination between teachers and speech therapists when delivering high-quality support to children at risk of Developmental Language Disorders.
	Campo de texto 8: NEEDS
The project aimed to address a genuine need at a high-complexity school in Barcelona: providing speech therapy to preschool and primary school students awaiting referral or unable to access treatment due to socio-economic circumstances.
It is well known that oral language is a fundamental precursor to literacy development and subsequent academic, professional, and social success (Oosthuizen et al., 2015; Powell, 2018; Terrell & Watson, 2018). Several authors have emphasised that stimulating these skills early on improves language acquisition and development, as well as increasing students' motivation and participation in linguistic activities (Ayuso et al., 2022; Boix, 2020; Justice & Kaderavek, 2004a; Moonsamy & Carouls, 2019).
A key aspect of this stimulation is narrative competence, which, from the age of three, lays the foundations for language development and promotes literacy and reading comprehension skills (Acosta et al., 2012; Acosta et al., 2018; Justice & Kaderavek, 2004a, 2004b; Oosthuizen et al., 2015).
However, not all children have equal opportunities to access intervention for these skills. Those in contexts of poverty or immigration often experience less linguistic stimulation at home, and the language used at school may not be their dominant language. Access to support services may also be limited. This can lead to a cycle of low academic performance and social exclusion (Moonsamy & Carouls, 2019; Oosthuizen et al., 2015; Terrell & Watson, 2018).
In this scenario, the role of the school speech therapist is crucial. Tailoring speech therapy to the context can effectively prevent and treat language difficulties in vulnerable contexts (Acosta et al., 2018; Moonsamy & Carouls, 2019; Oosthuizen et al., 2015; Powell, 2018; Terrell & Watson, 2018).

SERVICE
Based on this, the main objective of the study was established: to design, implement, and evaluate a programme to stimulate oral language through storytelling, aimed at preschool and primary school students at risk of Developmental Language Disorders in a multilingual, low socioeconomic context.
The specific objectives focused on stimulating three key areas: (1) phonetic skills, (2) semantic and morphosyntactic skills, and (3) the ability to identify and build macrostructure narratives.
A programme consisting of ten 30-minute speech therapy sessions was designed, following the Embedded–Explicit model by Justice and Kaderavek (2004a, 2004b), which combines functional and formal activities. 
Each session was divided into two parts: the first one consisted of a joint story reading based on the SKILL programme (Supporting Knowledge in Language and Literacy) (Gillam & Gillam, 2020) to support the development of narrative categories (character, setting, goal, attempt, outcome, and ending), using guided questions, visual aids, and facilitation strategies. The second one had specific activities targeting one language dimension per session (phonetics, semantics, or morphosyntax) according to identified needs.
The intervention was carried out over 17 weeks and was divided into four phases:
• Phase 1: Sample selection (weeks 1–3).
• Phase 2: Pre-assessment using the selected instruments (weeks 4–6): Multilingual Assessment Instrument for Narratives (MAIN) (Gagarina et al., 2019), 'Registro Fonológico Inducido' (RFI) (Monfort & Juárez, 1994), 'Evaluación Fonológica del Habla Infantil' (Bosch, 2004).
• Phase 3: Implementation of ten intervention sessions (weeks 7–16) in Catalan and Spanish.
• Phase 4: Post-assessment using the same instruments (week 17).
	Campo de texto 9: ANALYSIS
The results for the entire sample were analysed, and then broken down by age group (preschool and primary).
To evaluate the MAIN results, means, standard deviations and ranges were calculated for the four analysed categories: narrative structure, structural complexity, Internal State Terms (IST) and comprehension, in both Catalan and Spanish. Voice recordings obtained using the RFI (Monfort & Juárez, 1994) and the 'Evaluación Fonológica del Habla Infantil' (Bosch, 2004) were analysed, and the most significant findings regarding missing sounds and the number of phonological processes (Bosch, 1983) were described by age group. Then, statistical tests (Student's t-test) were applied to compare performance before and after the intervention.
It should be noted that the sample size was adjusted in order to properly analyse the results due to errors in language administration and some missing data. Students who completed the MAIN narrative in Spanish instead of Catalan were excluded from the Catalan comparison, as were cases with missing MAIN pre-test data. Additionally, five students were excluded from the phonetics and phonology analysis due to missing pre-test data. This resulted in a final sample of five preschool and six primary students for the phonetics and phonology pre-post comparison.
PRE-TEST RESULTS
· Narrative assessment
The initial results of the narrative assessment showed that primary school students outperformed preschool students in all assessed categories. Performance was stronger in Spanish than in Catalan, despite Catalan being the language of instruction. These patterns were consistent with previous findings by Camus and Aparici (2025). By comparing the results with those of their study, it was also found that our preschool students performed significantly worse than those in Camus and Aparici’s study in all categories and in both languages. 
Overall, the MAIN instrument proved sensitive to developmental progress and useful even in disadvantaged contexts. Students performed better in Spanish than in Catalan in terms of language competence, a phenomenon likely influenced by greater use of Spanish in family and social environments.
·  Phonetic-phonological assessments 
In phonetic-phonological assessments, primary school students experienced more difficulties than preschoolers, demonstrating greater absence of phonemes and greater simplification of sounds.
POST-TEST RESULTS
After ten intervention sessions, post-test results indicated improvements in narrative and phonetic-phonological skills. 
·  Narrative assessment
Regarding narrative skills, preschool students demonstrated substantial progress in narrative comprehension in Spanish, as well as modest gains in the other categories. In contrast, primary school students exhibited minimal improvements, potentially due to their high initial scores. 
Across the whole sample, significant improvements in Internal State Terms (IST) production and comprehension in Catalan were found, along with slight increases in narrative structure and structural complexity in both languages. 
Overall, the intervention led to meaningful improvements in the production of IST and narrative comprehension in Catalan. Greater improvements in comprehension than production were expected due to the programme's short duration and stronger focus on comprehension-based activities. 
· Phonetic-phonological assessment
With regard to phonetic-phonological skills, improvements included reduced structural processes and improved production of certain consonants. However, persistent difficulties with Catalan phonemes remained, possibly due to dialect or mother tongue influence.
Despite that, the fact that structural phonological processes decreased suggests the potential for further improvement through targeted stimulation.
	Campo de texto 10: The results showed that the programme was particularly effective in improving narrative comprehension on one hand, and production in terms of phonological processes on the other. This reinforces the importance of speech therapists in the school environment in promoting learning and language development. 
However, there were some limitations: the small sample size; the limited number of sessions; missing data in the pre-test assessments; some degree of absenteeism; and the fact that the programme was mainly in Spanish, rather than Catalan. 
Despite these limitations, the results show that oral language skills, both narrative and phonetic, can be improved with appropriate stimulation, even within limited timeframes and among students in vulnerable contexts. This highlights the crucial role of school speech therapists in supporting vulnerable students and promoting their linguistic, academic, and social development.
Further research and expansion of this type of intervention is essential to make it more effective and sustainable. It is therefore recommended that the study be expanded to include larger samples and more sessions, and that continued work with this population be undertaken to evaluate the long-term impact and refine the programme. 
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